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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name New Mills School 

Number of pupils in school  621 

Proportion (%) of pupil premium eligible pupils 128/621 = 21% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021/22  

2022/23  

2023/24 

Date this statement was published October 21 

Date on which it will be reviewed February 22 

Statement authorised by H Watts 

Pupil premium lead C Jesson 

Governor / Trustee lead T Roberts 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year 

7/12 * £125965 +  

5/12 * £139,050 

= £131,417 

Recovery premium funding allocation this academic year £18,560 (TBC) 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£149,977 
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Part A: Pupil premium strategy plan 

Statement of intent 

 
Our core purpose is to empower everyone to be the best they can be, optimise their 
future success, wellbeing and contribution to community and society. We are dedicated 
to ensuring this for students of all abilities and backgrounds. 
 
Our knowledge-rich curriculum and highly qualified staff strive to enable all students, 
regardless of their starting points or background, to make the progress they need to 
develop both academically and personally. Through continually raising the quality of 
teaching and learning, we aim to improve the outcomes of all the students at New Mills, 
demonstrated through our headline figures. 
 
We are committed to enriching the personal development of all students by developing 
their talents and interests in and out of the classroom through providing a wide range of 
pastoral and extra-curricular opportunities. Our Student Development Programme, 
based around the school’s five core values of respect, responsibility, resilience, 
resourcefulness and reflection, equips our students with the life skills needed to carry 
them beyond their school years as they go out into the world to make their 
contributions to society. 
 
For disadvantaged students the challenges faced in achieving these aims are greater. 
We consider the context of the school, the students within it and the specific challenges 
faced by them. We look to the best evidence available when making decisions about 
using Pupil Premium funding to overcome these challenges. The challenges are varied 
and there is no “one size fits all”, so we provide bespoke support for individuals 
. 
Principles 
 

• Pupil Premium funding is used to support any student or groups of students the 
school has legitimately identified as being disadvantaged. 

• Quality first responsive teaching has a disproportionally positive affect on 
disadvantaged students so this is a major focus of support for disadvantaged 
students 

• Appropriate additional provision is made for disadvantaged students via 
assessing individual needs and implementing strategies 

• Additional provision is prioritised to those students most in need (limited funding 
and resources means that not all disadvantaged students will be in receipt of 
additional provision at one time) 
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Difficulty developing & maintaining strong learning habits 

2 Lower self-regulation skills resulting in behaviours not conducive to 
learning 

3 Lower literacy levels (e.g. vocabulary deficit/weak language & 
communication skills) leading to difficulty accessing the curriculum 

4 Low attendance resulting in gaps in learning 

5 Chaotic family background/lack of parental engagement in learning 
leading to reduced independent learning 

6 Lack of understanding of aspirations and/or how to achieve them 

7 Social/emotional, wellbeing or mental health issues leading to difficulty 
accessing the curriculum 
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved.  

Disadvantaged students (D) Non-Disadvantaged students (ND) 

Intended outcome Success criteria 

Students consistently 
display strong learning 
habits resulting in 
strong outcomes 

• P8 of D students matches that of ND students 

• % positive progress of D students matches that of ND 
students 

• 5R strengths/weaknesses in reports show similar 
proportions in D and ND students 

Student self-regulation 
improves, behaviour in 
lessons conducive to 
learning 

• % behaviour incidents (C3, C4, seclusion, FTE) from D 
students and ND students is in line with cohort proportions 

• QA feedback in lessons show D students learning 
behaviours as strong as ND 

• 5R points scores demonstrate D students learning 
behaviours as strong as ND 

Improved literacy 
levels 

• Reading ages of D students increase at least in line with 
chronological 

• STAR test scores of D students increase at least in line with 
ND students 

Improved attendance 
levels resulting in 
fewer and smaller 
gaps in learning 

• Attendance for NMS D students is better than national D, 
aiming towards the percentage for all pupils nationally 

• Persistent absence of NMS D students is lower than 
national D, aiming towards the percentage for all pupils 
nationally 

Impact of external 
factors minimised, 
learning outside of 
class (in broadest 
sense) improved 

• % C2 homework from D students and ND students is in line 
with cohort proportions 

• A difference of less than 10% between D students and ND 
students in the percentage of the parents attending parents 
evenings  

• A difference of less than 10% between D students and ND 
students in the percentage of the students attending extra-
curricular provision and trips 

• Case studies showing improvement in individual students 
who access support 

Students articulate 
their aspirations and 
possible routes to 
achieving these 

• Student voice of D students at least in line with ND students 
in questions relating to aspiration and the future 

• 0% NEET D students 

Impact of 
social/emotional, 
wellbeing and mental 
health issues on 
learning minimised 

• Measure of progress/behaviour/attendance as described in 
above outcomes 

• Student voice of D students at least in line with ND students 
in questions relating to wellbeing and mental health 

• Case studies showing improvement in individual students 
who access support 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 21630 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

CPD utilising the 
Great Teaching 
Toolkit to improve 
Quality First  
responsive 
teaching 

Raising the quality of teaching within schools is likely the 
single most effective method for improving student 
attainment and equity. GTT is CPD based on the model 
for Great Teaching – the things teachers know, do and 
believe that research has shown to make the biggest 
difference to student learning. Constructed by EBE. 

1,3 

Subject specific 
CPD resources 
arising from 
exams/data 
analysis 

A key feature of great teaching is that teachers 
‘understand the content they are teaching and how it is 
learnt’. [Evidence Based Education]. Additionally, in terms of impact 
on pupil outcomes, sustained subject-specific CPD is 
more effective than the one-off generic pedagogic 
activities [TDT]. 

1,3 

NMS Reading 
canon within 
tutorials 

According to the EEF, by being exposed to a wide range 
of literature, children develop a depth of knowledge that 
supports them to comprehend and the motivation to read 
widely themselves. Developing a reading habit is 
perceived as helping students to get better at reading. 
The acquisition of the habit of reading is helped when 
teachers build communities of readers in their 
classrooms, developing a love of reading and the 
motivation to do so[Cremlin et al] – building both the will and 
the skill. Reading fiction is a predictor of long-term 
academic success [Jerrim & Moss] 

1,3 

Embedding CPD 
on metacognition, 
5Rs, literacy, self-
regulation & 
emotion coaching 
via briefings and 
faculty meetings 

Metacognition – High impact, low cost based on 
extensive evidence. +7 months. [EEF toolkit] Explicitly 
teaching strategies and apply to challenging tasks rooted 
in curriculum content will aid disadvantaged student who 
(according to some evidence) are less likely to use them 
otherwise. 
Feedback (part of NMS 5Rs in reflection) – Very high 
impact, low cost based on extensive evidence. +5 
months (secondary/written) +7 months (oral) [EEF toolkit]. 
There is evidence to suggest that feedback linked to 
metacognition may have a greater impact on 
disadvantaged students. 
Social & emotional learning – moderate impact, very low 
cost based on limited evidence. +5 months (secondary). 
[EEF toolkit] NMS uses a combination of universal and 
targeted approaches. Evidence suggests that children 
from disadvantaged backgrounds have, on average, 
weaker SEL skills than their more affluent peers. Lower 

1, 2, 3 

https://www.cambridgeinternational.org/Images/584538-understanding-the-content.pdf
https://www.cambridgeinternational.org/Images/584538-understanding-the-content.pdf
https://wellcome.org/sites/default/files/developing-great-subject-teaching.pdf
https://educationendowmentfoundation.org.uk/news/eef-blog-reading-aloud-with-your-class-what-does-the-research-say
http://oro.open.ac.uk/42513/
https://bera-journals.onlinelibrary.wiley.com/doi/abs/10.1002/berj.3498
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://sandbox.educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
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SEL skills are linked with and lower academic attainment. 
SEL interventions in education are shown to improve 
SEL skills and are therefore likely to support 
disadvantaged pupils to understand and engage in 
healthy relationships with peers and emotional self-
regulation, both of which may subsequently increase 
academic attainment. 

Study skills strand 
of tutorials 

The study skills strand at NMS is where metacognitive 
practices are explicitly taught, so staff can then guide 
their application across the curriculum building to 
students doing this independently. Metacognition has 
high impact for low cost based on extensive evidence. +7 
months. [EEF toolkit]. 

1 

CEIAG strand of 
tutorials 

Research shows that disadvantaged students require 
support in turning their aspirations in to reality [Joseph 

Rowntree Foundation]. Structured lessons will aid this. 

6 

Accelerated 
reader within 
curriculum 

Reading comprehension strategies – Very high impact, 
low cost based on extensive evidence. +7 months 
(secondary). [EEF toolkit] Explicitly teaching strategies to aid 
comprehension benefits lower attaining pupils in 
particular. Specific research by Durham University shows 
AR to be effective. 

3 

Small group 
GCSE English  

Small group tuition – Moderate impact, low cost based on 
moderate evidence. +4 months. [EEF toolkit] Frequent 
sessions, up to 1 hour over a longer period (10 weeks +) 
show the greatest impact, and studies in England have 
shown that pupils eligible for free school meals typically 
receive additional benefits from small group tuition.. 

3 

Strategic 
overview and 
improvement of 
teaching, 
intervention and 
wider support 

The development of an effective pupil premium strategy 
requires time, sustained over a three-year period, 
including ongoing monitoring and evaluation in an annual 
cycle. A pupil premium strategy is more likely to be 
effective if school leaders plan how to sustain it from the 
outset.[EEF] 

1-7 

 

 

 

 

 

  

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://www.jrf.org.uk/report/poorer-children%E2%80%99s-educational-attainment-how-important-are-attitudes-and-behaviour
https://sandbox.educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://www.dur.ac.uk/news/newsitem/?itemno=23715
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
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Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £ 85155 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Learning 
resources for 
students 

Resources combined with practical strategies for using 
them can improve outcomes [EEF]. Additionally, without 
basic resources students cannot access the curriculum 
and are therefore at a disadvantage. 

1, 5 

Literacy 
interventions  

Reading comprehension strategies – see above, and 
combining these with phonics for those that need it, peer 
tutoring and oral language approaches gives intervention 
based on need. Oral language approaches – Very high 
impact, low cost based on extensive evidence. +5 
months (secondary) [EEF toolkit]. Peer tutoring – High impact, 
very low cost based on extensive evidence. +5 months 
[EEF toolkit]. At NMS literacy interventions include Inference 
training, Units of Sound, SSSEN, Sound discovery, 
Claroread training, SNIP and registration readers 

1, 3 

Numeracy 
interventions 

Small group tuition – see above 
Specifically for Maths, small group intervention at KS3 
can improve outcomes [EEF]. At NMS these include  
secondary ready groups and targeted skills groups 

1 

Tailored support 
for learning 
behaviours 

Mentoring is not generally as effective (low impact, 
moderate based on moderate evidence. +2 months]) in 
raising attainment outcomes as small group or one to one 
tuition, but NMS targets pupils from disadvantaged 
backgrounds and those with particular needs for this. 
Some evidence suggests that some pupils from 
disadvantaged backgrounds show low engagement with 
or have low expectations of schooling. Mentoring 
interventions may be more beneficial for these pupils, as 
the development of trusting relationships with an adult or 
older peer can provide a different source of support [EEF 

toolkit] 

1 

Tailored support 
for in year transfer 
students 

1, 4 

NTP One to one tuition – High impact, moderate cost based 
on moderate evidence. +4 months (secondary) [EEF toolkit]. 
Studies in England have shown that pupils eligible for 
free school meals typically receive additional benefits 
from one to one tuition. Low attaining pupils are 
particularly likely to benefit. 

4 

Internal 
alternative 
provision for 
targeted students 
(The Bridge) 

One to one tuition – see above 
Small group tuition – see above 

2, 4, 7 

External 
alternative 
provision for 
targeted students 

One to one tuition – see above 2, 4 

 

file:///F:/3.%20T,%20L%20&%20A/PP/2021-22/Provide%20practical%20strategies%20to%20support%20learning%20at%20home
file:///F:/3.%20T,%20L%20&%20A/PP/2021-22/Provide%20practical%20strategies%20to%20support%20learning%20at%20home
https://sandbox.educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://sandbox.educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://sandbox.educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
file:///F:/3.%20T,%20L%20&%20A/PP/2021-22/Use%20structured%20interventions%20to%20provide%20additional%20support
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
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Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ 43192 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Year manager 
support  

Pastoral support is recognised within the criteria for 
pupil premium funding as an essential component to 
enable student to succeed at school  

2, 4, 5, 7 

Attendance 
processes 

DFE research makes the clear link between attendance 
and outcomes. NMS disadvantaged students have 
lower rates of attendance than non-disadvantaged. 

4 

Internal 
emotional/social, 
wellbeing and 
mental health 
support 

Social & emotional learning – see above. At NMS this 
includes tutor support, ELSAs and counsellors. 

4, 7 

Financial support to 
access trips & extra 
curricular activities 

Arts Participation – has moderate impact for low cost 
based on moderate evidence. +3 months [EEF toolkit], 
although NMS employs this for the intrinsic value rather 
than academic achievement 

5, 6 

FSW roles There is an established link between family stressors 
and poorer outcomes for students [DFE]. At NMS FSW 
aim to minimise the impacts of stressors to maximise 
outcomes. Research in Scotland has shown that 
schools can play a role in mediating the relationship a 
child’s circumstances and their 
educational outcomes [NHS] 

4, 5 

External behaviour 
support  

Behaviour interventions – have moderate impact for low 
cost based on limited evidence. +3 months (secondary) 
[EEF toolkit], FSM students more likely to receive FTE, 
mostly for persistent disruptive behaviour. At NMS, 
students are targeted for this intervention to avoid 
FTE/Perm Ex. 

2 

Careers support Research shows that disadvantaged students require 
support in turning their aspirations in to reality [Joseph 

Rowntree Foundation]. Structured 1-2-1 discussions will aid 
this. 

6 

Strategic 
development of 
cultural capital for 
targeted students 

Cultural capital development is enshrined in law under 
the Equality Act 2010 (Section 1) - strategic decisions 
must have due regard to reducing the inequalities of 
outcome which result from socio-economic 
disadvantage. Research shows that disadvantaged 
students obtained statistically significant better GCSE 
results when they engaged in average or better out of 
school academic enrichment through activities such as 
educational outings[Sutton Trust] 

5, 6 

 

Total budgeted cost: £ 149977 

https://www.gov.uk/government/publications/the-service-pupil-premium/service-pupil-premium-what-you-need-to-know
https://www.gov.uk/government/publications/absence-and-attainment-at-key-stages-2-and-4-2013-to-2014
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/219639/DFE-RR254.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/219639/DFE-RR254.pdf
http://www.healthscotland.scot/media/2049/childrens-social-circumstances-and-educational-outcomes-briefing-paper.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://www.jrf.org.uk/report/poorer-children%E2%80%99s-educational-attainment-how-important-are-attitudes-and-behaviour
https://www.legislation.gov.uk/ukpga/2010/15/section/1
https://www.suttontrust.com/wp-content/uploads/2020/01/Subject-to-background1.pdf
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Intended outcome 1: Students have a coherent sense of direction and self-worth 
Success criteria and evaluation for intended outcome 1: 

 Destination data: There are no NMS PP NEET students registered with 
Derbyshire 

 Well documented PD log and well evidenced leadership ladder: PD logs and 
leadership ladders were suspended during 2020/21 due to difficulties in 
completing specified activity during to national restrictions. 

 PP students conduct shows rewards data ratio is 5:1 against negative points: PP 
students achieved 8:1. However, NPP received 14:1 positive reinforcement 
showing the gap still needs to be closed.  

 Evaluation of interventions via GCSE results: A8 for PP students rose over the 
year from 40.85 to 41.50. Progress 8 improved from -0.24 to -0.14. One student 
improved to attain basics at 5+ and 4 maintained this over the year. One student 
improved to attain basics at 4+ and 11 maintained this over the year.  

 Evaluation of Bridge cohort achievements: PP Bridge students generally 
increased grades (with the exception of one student), and some achieved 
additional qualifications e.g. Princes Trust L1 

 Evaluation of wellbeing tracker: 43% of PP students are receiving support from a 
range of agencies due to safeguarding concerns. Each student has a bespoke 
package of interventions which can be multi agency, single agency, or internal 
support. NPP student cohort has 7% of the cohort receiving safeguarding 
support. 53% of the ELSA cohort receiving support are PP students. Individuals 
are improving mental health, wellbeing and dealing with anger issues. 

 Improved student voice: Student voice carried out Sept 2020 showed falls in the 
proportions of students reporting they have a positive attitude (52%), are proud 
of themselves (53%) and can cope with the normal stresses of life (57%). 
Individuals received bespoke wellbeing interventions. The impact on student 
voice is not ascertainable as the second student voice was suspended due to 
lockdown. 
 

Intended outcome 2: Better learning behaviours generating better progress 
Success criteria and evaluation for intended outcome 2: 

 Demonstrate narrowing of progress gap (P8, ALPS): PP P8 improved over the 
year for Y11 from -0.24 to -0.14. This is an improvement on 2019 PP P8 of -
0.76, and on 2020 of -0.87 (bearing in mind 2020 and 2021 data calculated 
using SISRA collaboration for national P8). ALPS QI8 scores for PP have 
improved from 2017/18 and 18/19 (both 7) to maintain grade 5 for 19/20 and 
20/21. The gap between PP and NPP ALPS scores has narrowed to 1 grade in 
20/21 (was 3 grades in 19/20) 
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 Rewards information demonstrates equal engagement (PP v NPP): Gaps in 
achieving reward points have narrowed in all areas of the 5Rs and are now at or 
approaching proportional to cohort size. 

 Fewer call outs/FTE’s: Reduced FTE’s on previous year (32 in 19/20, 8 in 
20/21). Overall FTE’s for the school were reduced with a significant reduction in 
the proportion of FTE’s by PP students compared to the previous year. 47% of 
FTE’s in 19/20 were PP students. In 20/21 this reduced to 21%. A greater 
emphasis on wellbeing support positively impacted on these students being able 
to regulate their behaviour. 
 

Intended outcome 3: Students have the broader vocabulary they need to 
facilitate success in its broadest sense 
Success criteria and evaluation for intended outcome 3: 

 English Literature results – HLTA group and PP overall: 60% of HLTA English 
group achieved grade 4, others achieved grade 3. This matches Sept 2020 
forecast grades that were maintained over the year, improving on Sept 2019 
forecast grades for the cohort. English literature ALPS grade for PP = 4, better 
than NPP (grade 5) 

 Accelerated reader & MYON data: MYON reader launched but not embedded 
due to school closure. STAR test data shows an increase of 82 in the scaled 
score for PP, but an increase by 99 for all students. Therefore, this has 
improved NPP more than PP. 

 Reading age improvements: Reading ages have improved with the whole cohort 
average RA increasing by 1 month more than chronological, however the 
average RA for the PP cohort has increased by 2 months less than 
chronological 

 
Intended outcome 4: Improved attendance 
Success criteria and evaluation for intended outcome 4: 

 Absence rates and persistent absence rates for PP students is at least in line 
with national: Attendance up to half term 5 for PP is 87.5% (19/20 = 91.1%), 
showing a decrease in attendance for PP. Attendance for NPP up to half term 5 
for NPP is 93.6% (19/20=95.82%), again showing a decrease in attendance. 
The gap has increased between PP and NPP: 20/21 gap= 6.1%, 19/20 
gap=4.7%. January to March lockdown plus bubble isolations caused greater 
anxiety and families have been cautious and kept students off school. DFE 
guidance on testing also has impacted on the increase in absence due to the 
coding while testing is taking place.  

 
Intended outcome 5: Improved parental engagement 
Success criteria and evaluation for intended outcome 5: 

 Attendance at parents’ evenings by parents of PP students are within 10% of 
those of parents of NPP students: Overall attendance for PP students at 
parents’ evenings was 55%. This is a decrease on the previous year by 12%. 
Investigating this, PP parents reported they didn’t see the relevance of attending 
while students were remote learning. NPP attendance was 80%.  
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Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

Accelerated Reader/STAR reader Renaissance 
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